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A TEACHER EDUCATOR

DISCUSSES READING
INSTRUCTION
Cynthia M. Colvin
Cynthia Colvin is Head of the
Division of Teacher Education of the College
of Education, Wayne State University.
Once more the media are focusing upon the public's interest in
reading achievement and reading
instruction. State legislatures across
the country are specifying that all
prospective teachers be prepared to
teach reading. In Michigan every
newly certified elementary teacher
very shortly will be expected to have
completed six hours of reading instruction; secondary teachers will
complete three.
Although one may argue that the
completion of a course or two is no
guarantee of proficiency, the fact
that reading education has engaged
the attention of our lawmakers is
itself worthy of note. A legal requirement, written into a certification code, results from public
awareness and concern. Competence in reading is recognized
and supported by the public as a
legitimate and worthy goal for
elementary and secondary schools.
Moreover, the lawmakers, while emphasizing the preparation of
teachers, acknowledge that
teachers, above all, are keys to effective reading instruction and that
all teachers are involved in
teaching, reinforcing, or promoting
reading.
For too many years simplistic
solutions such as "teacher-proof"
curriculum materials, management
systems and single so-called "scientific" methods were introduced,
guaranteed to produce instant success in reading. Implicit in these
easy solutions was the assumption
that the learning of isolated or basic
skills is synonymous with the complex task of reading. Today, knowing that the teacher is the most
significant variable in the learning
environment of readers, we can
document the fact that individual
teachers are able to and do exert differential effects on the achievement
of their learners. We can measure

real achievement by how well
readers can think through the
medium of written and printed
language. We also know that
teachers, who seem to be using the
same methods and materials, consistently obtain widely differing
results in reading comprehension.
Nonetheless, data from the National Assessment of Educational
Progress on the whole suggest that
basic literacy is already at a fairly
high level (Hodgkinson, 1979). In
Michigan, according to the State
Department of Education (1980), the
average performance of fourthgrade public school students has improved significantly from 1973
through 1979. Thus the serious problems facing teachers are the continuing pressures to concentrate on
teaching a few basic reading skills
while ignoring the higher level
reading/thinking abilities, complacency in accepting the gaps in
achievement between rich and
poor, and failure to recognize the
amazing potential for learning present in all students.

PRESERVICE EDUCATION
What should the prospective
teacher learn about the process of
reading? Which teaching procedures should be introduced and
practiced in the preservice period?
Recent research suggests that
changes in reading achievement are
associated with process variables
largely under the direct control of
the teacher. Effective preparation
programs based on research findings would include attention to instructional conditions such as the
following:
1. Understanding language
development
2. Psycholinguistic insights
3. Confidence in one's ability to affect instructional improvement
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4. Direct, systematic teaching
characterized by:
a. emphasis on academic learning
b. assessing readiness for instruction
c. planning instructional sequence and guiding it step by step
d. communicating clear and enthusiastic expectations for successful achievement and job to be
done
e. moni taring progress and providing help when needed
f. adjusting pace of instruction
g. dividing tie equitably among
students
h. checking independent work
5. Maximizing amount of student
engaged time; maintaining productivity and task-oriented behavior
6. Choosing reading materials of appropriate difficuly
7. Emphasizing higher level comprehension abilities
8. Acceptance, warmth, encouragement and the use of praise contingent upon performance; avoidance of strong expressions of disapproval
9. Provision for feedback of
teaching performance followed by
self-examination, personal assessment and suggestions for improvement
10. Emphasis on teachers and
families working together to encourage and stimulate learning
11. Encouraging mutual support arrangements among eachers for sharing ideas and techniques.

INSERVICE EDUCATION
Assuming that in the future all
newly certified teachers in Michigan
will develop some competence in
teaching reading, it seems appropriate to point out that the majority of teachers for some time to
come will not have received formal
instruction in reading education. A
continued. ..

massive staff development program
may be needed to enable teachers to
assume control over their professional growth and to acquire the
new knowledge and instructional
skills needed for the improvement of
reading comprehension and evaluation of written materials.
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TEACHER OPINIONS OF
PARENTAL READING
INSTRUCTION
Carole R. Bausell
Jack Cassidy
R. Barker Bausell
Carole Bausell is at Johns Hopkins University.
Jack Cassidy is at Millersville State College.
R. Barker Bausell is at the University of Maryland.
There have been many indications in recent years that the opinions of professional educators
regarding parental teaching are
undergoing radical changes. Not
that many years ago parents were
likely to receive a clear "hands off!"
message from the professional community as far as "meddling" in their
children's formal education was
concerned. One researcher
(Durkin, 1966), in fact, found a major reason for parents' not having
taught their preschool children
resided in their awareness of
teacher disapproval of the practice.
Today the IRA has a special committee designed to foster parental involvement in early reading; television and bumper sticker campaigns
abound persuading parents to read
to their children; federal legislation
such as PL 94-142 and Title I have

insured parental entry into the
educational process via participation in IEPs and parental advisory
boards; local school districts are increasingly offering workshops
designed to teach parents how to
teach their children; and the list
goes on.
Parents for their part seem equally eager to engage in both preschool
and supplementary instruction.
Publications teaching parents how
to instruct their children have enjoyed great popularity (Brzenski &
Driscoll, 1971; Rich & Jones, 1978;
Cassidy & Vukelich, 1978) while a
recent survey (Cassidy, 1977) has
indicated that means of helping
their children read is the most important piece of information that
parents want from the school about
their child's reading ability. Fur, thermore, polls indicate that parents
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would actually be willing to suffer
an increase in taxes to obtain such
information (Gallup, 1976).
What about classroom teachers,
however? Have they really changed
their minds about direct parental
teaching of children or do they see
the above-mentioned movement as
only the latest in a long line of
educational fads perpetrated by a
relatively few individuals? Although
some evidence exists suggesting the
former (e.g. Jackson & Stretch,
1976; Tudor, 1977) very little empirical evidence exists concerning
teachers' opinions regarding parental infringement upon what was
previously considered their exclusive turf. Certainly if classroom
teachers do not favor more direct
parental involvement the movement
presently on foot to foster it has very
little chance.
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